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Faculty Reaction to Assessment




Faculty Re?~ 1 to Assessment







* Buyln
* Organic

Hurdles to Buy-In Problems with Organic

Faculty Feelings/Perceptions e [tisaTop-Down requirement
Resentment (not my job) * No faculty member has ever
Feeling of distrust (justifying my job; asked me for a meeting about
you hired me to do my job) assessment and SLOs or Program
Discounts faculty expertise
Knowledge that the data is faulty, so
assessment becomes an exercise, not
meaningful
Presumes that faculty are not
continually working to improve
programs/courses/student experience
Takes time from teaching & research,
not considered service




¢ SLOs S

e Rubrics
e Consensus Moderation

* Program Goals
* Translation from “Assessment
Speak” to Language of the People



SL
Os and SLO Reporting
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In-Class Assessments\
i

Final Research Paper
Average of Quizzes
Senior Project Paper

Out-of-Class Assessments
Juries
Auditions for Showcases
Portfolio Reviews
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* Rubric for Everything

* Two Faculty Created All Rubrics

* Edited and Modified by Key Players
* Consensus Moderation

* Promotes Discussion
* Acknowledges Expertise of Faculty



5L0 Rubric: BFA Musical Theatre
Content /Knowledge SLO #2

Assessed: All MT Students
Method of Assessment: Recital, Jury

Name: Date:

S5LO Exceeds Meets Mear Expectations | Unacceptable SCORE
Expectations Expectations
(4) (3] (2) (1)

Students Student’s Student’s Student’s performance | Student’s

prepare and
create musical
theatre
performances.

performance is
markead by all of
the fellewing:

Preparation of
Musical Theatre
performance
with full wecal
and physical
clarity. The
performance is
marked by
engagement, a
separation of
acter, singer
physical habits
and choices
resulting in a
transformative
performance.

performance is
markead by all of
the fallewing:

Preparation of
Musical Theatre
parformance
with full wocal
and physical
clarity. The
performance is
marked by
engagement, a
separation of
actor, singer
physical choices
resulting in
truthiful
performance.

is marked by at least
half of the following
resulting in
inconsistency in:
Preparation of Musical
Theatre performance

with full wvocal and
physical clarity. The
performance is
marked with an
inconsistency of
engzgement, a
separation of actor,
singer physical hakits
and chaices in
performance.

performance is
markead by less than
half of the following:

Preparation of
Musical Theatre
performance with full
vocal and physical
clarity. The
performance is
marked by actor,
singer hakits, habitual
gestures, lack of vacal
ease,

Student demonstrates
little or no vocal and
physical connection
resulting in a lack of
truth in performance.
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Critical Thinking

Mame:

SLO Rubric: Theatre (BA)

Assessed: BA Students in THE 4181, Dramaturgy
Method of Assessment: Final Dramaturgical protocol/Casebook

Date:

Critical Thinking

Exemplary (3)

Satisfactory (2)

Unsatisfactory (1)

Score

Students apply
problem- solving
strategies to artistic
processes.

Confidently identifies
and articulates
production challenges;
offers competent,
autonomous, artistically
sound solutions.

Identifies and
articulates some
production
challenges; offers
good solutions
when guided.

Unable to identify or
resolve major
production challenges;
lacks a clear sensibility
for the creative process.




SLO Rubric: Production Design (BFA)
Critical Thinking
Assessed: BFA Production Design Students

Method of Assessment: Senior Projects & Senior Paper

Name: Date;

SLO #2 Exemnplary Satisfactory Unsatisfactory Score
Skills/Critical Thinking | ) ) (1)

Organizes, develops Produces an Produces a Does not produce a

and participates in a
creative process
resulting in a live
performance that
incorporates
successful application
of design and
technological
principles.

exceptional design
that serves the live
performance.
Mastery of
application of

materials and toals.

successful design
that serves the live
perfarmance.
Appropriate
application of
materials and
tools.

successful design that
servies the live
perfarmance.
Deficiencies in
selection of
appropriate materials
and tools.
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* Used to reach a general agreement about what quality
assessment and its outcomes 'looks like'; it ensures that
the judgments of students' performance are consistent
and have the same 'meaning’.

*  https:/[app.griffith.edu.au/assessment-
matters//docs/consensus-moderation/definition



https://app.griffith.edu.au/assessment-matters/docs/consensus-moderation/definition

State the Student Learning OutN
’

Assessment Method:
 List the assignment, exam, project, etc.
e |nclude rubric used for assessment

Results:

e Enter the criterion for success. The “criterion for success” is the minimum
percentage of students who pass the assessment that you consider to be
acceptable for your program. If the criterion is less than 70%, provide a rationale.

e State: “X number of students passed the assessment out of a total of Y
students, for a percentage of Z%”.

» State: This meets/does not meet the criterion for success.

» Attach the data you shared with your faculty (student names redacted). NOTE:
Please have raw data available in case it is requested.

Use of Results:
e Reporting has changed for 2018



Dnsider to be
70%, provide a rationale.

ent out of a total of Y
students, fd

State: This m
Attach the da
Please have raw

B criterion for success.

with your faculty (student names redacted). NOTE:
#vailable in case it is requested.

Use of Results:

Reporting has changed for 2018



Reporting:
Goal
Evaluation Method
Result
Use of Result




Reporting: Reporting:
Goal e Task

Evaluation Method ‘  Methodology/To Do

Result e |Information Gained
Use of Result e What Next?




Reporting: Reporting:
Goal  What/Why?
Evaluation Method ‘ e How?

Result e Facts/Data
Use of Result e What Next?
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 Streamlining — take the burden off of the faculty
* Down and Dirty Guide
= All SLOS & Rubrics for the School in One Document
* All Annual Program Goals in One Document
* Leadership
* COTA Strategic Plan
* SoTD Strategic Plan & 5-year Goals
* Point Person
* Faculty



* Streamlining




o

 Streamlining — take the burden off of the faculty
* Down and Dirty Guide
= All SLOS & Rubrics for the School in One Document
* All Annual Program Goals in One Document
* Leadership
* COTA Strategic Plan
* SoTD Strategic Plan & 5-year Goals
* Point Person
* Faculty
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* What data is needed? S———
* How areyou collecting it?

 Whatis the format for reporting?
 What does this change?... if anything



Assessment Offic

\,_

eandyL

* BuylIn
* Organic

Hurdles to Buy-In

Faculty Feelings/Perceptions

Resentment (not my job)
Feeling of distrust (justifying my job;
you hired me to do my job)

Discounts faculty expertise
Knowledge that the data is faulty,
so assessment becomes an exercise,
not meaningful

Presumes that faculty are not
continually working to improve
programs/courses/student

Problems with Organic

It is a Top-Down mandate

No faculty member has ever
asked me for a meeting about
assessment and SLOs or Program
Goal



continually working to improve
programs/courses/student
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